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Introduction to the Training 
Guide  
 
This guide was developed in collaboration 
with trainers from Myanmar Journalism 
Institute after they identified a gap in 
their curriculum. Gender-balanced 
journalism supports basic journalistic 
ethics and principles of fairness and 
balance, challenging assumptions, 
prompting debate, fresh perspectives and 
respecting the human dignity and rights of 
sources. Understanding the social politics 
of gender and diversity is essential for 
journalists and reporters who wish to 
pursue journalism in it most professional 
and ethical form.  
 
The guide is a tool for journalists, media 
trainers and media professionals to 
deliver gender balanced journalism to 
both students of journalism and 
professionals already working in the 
sector. It thoroughly addresses the 
concepts of gender, sex and identity to 
bring into focus the difference between 
biology and socially constructed aspects 
of our identity, and how they interact 
with other people and groups in society.  
 
Combining gender and diversity into a 
shared perspective helps participants 
understand the issues of exclusion and 
discrimination in the widest possible 
context: we all have different elements to 
our identity, that shift and change 
relevance and power depending on the 
context. As a result it is possible that at 
some stage of our lives we can all be in a 
position to marginalise or be 
marginalised. Human rights exists to 
remind us that all human beings are 
worthy of having their views heard and 
respected. Understanding inclusive 
reporting in this way provides a clear 
direction for journalists to incorporate the 
diversity of society’s voices into their 
reporting as much as they possibly can. 
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How to use this guide
The guide is divided into 13 modules. 
Modules 1 to 5 form the basis of gender 
awareness training, while modules 6 to 13 
are designed to develop practical skills in 
incorporating gender and diversity 
perspectives into journalism and media. 
Where applicable each module will have 
the following components: 

 
Title: 
Identifies the main topic of the module.  
 
Objective(s): 
This states what the module hopes to 
achieve overall. The objective should be 
clearly stated to participants at the 
beginning of each module.   
 
Learner Objective(s): 
This indicates what participants will be 
able to do as a result of knowledge/skills 
gained in the module.   
 
Time: 
This indicates the time it will take to 
deliver the module.  
 
Content: 
Shows the content that the module plans 
to cover. 
  

Materials: 
Lists materials needed to run the module.  
 
Handouts: 
This shows the handouts that will be used 
in each module. Handouts are numbered 
according to the modules. Trainers are 
encouraged to present any other material 
that they think is appropriate.  
 
Methods 
This describes the different teaching 
techniques used in the module. A detailed 
explanation or different is provided in 
Appendix 1. 
 
Process: 
This contains a summary on how to run 
the module.  
 
Tasks: 
These provide instructions on facilitating 
group exercises when applicable. 
 
Trainer’s notes: 
Contains information for the trainer, i.e. 
key learning points of the session. 
Indicates preparations necessary prior to 
the session 
 



 5 

Module 1: Introduction 
 
Objective: 

• To establish a common 
understanding of the purpose of 
the course 

• To diagnose their initial 
knowledge of gender and society. 

• To build trust among participants. 
 
Time: 60 minutes 
 
Content: 

• Opening 
• Introductions 
• Student survey 

• Participants expectations and 
workshop objectives 

• Icebreakers 
 
Materials: 
 There is no material for this module  
   
Handouts: 
 Handout1.1 Participant evaluation 
 
Methods 

• Diagnostic assessment 
• Personal reflection 
• Group exercise 

 
  

  
Process: 
 

1. Trainer welcomes group to the course. 
2. Trainer to deliver his/her address before the session is formally opened. Such a 

speech sets the tone for the rest of the course contextualizing it to the target group. 
3. Students complete the survey to assess their understanding of gender and diversity 

concepts. Distribute handout 1.1 and give participants 10 minutes to complete the 
questionnaire  

4. Conduct exercise 1.1. 
5. Conduct one of the ice breaker activities, depending on how much time you have. 
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Exercise 1.1 A letter to yourself 
 
Task 
Give each participant a piece of paper and an envelope. Ask participants to answer the 
following questions and put their answers into an envelope. Collect the envelopes from the 
participants to return them at the end of the course. 
 
Questions 

1. What is gender? 
2. What is diversity? 
3. Why is gender and diversity important to journalism? 

 
 
Icebreaker 1: Admiring the opposite sex 
 
Purpose:  

• To draw out stereotyping as well as positive atypical roles. 
• To help participants to start thinking about male/female relations, early in the 

training. 
Task 
 

1. Ask the participants to pair up with someone of the opposite sex. 
2. Ask each participant to think of a person of the opposite sex whom they admire. 
3. Ask them to share with their partners the qualities they admire in their chosen 

person. 
4. Individuals then report back to the group the qualities their partner had described. 
5. Write down the qualities on a flipchart under Male and Female headings. 
6. Go through all the qualities both for men and women. Bring out any stereotypes 

about women and men and discuss these with the group. 
 
Trainer’s Note 
Asking participants to think of a member of the opposite sex who is distant from them as it 
may be less threatening: eg a famous woman or man. 
 
There are two potentially opposite outcomes of this activity. Gender stereotyping may result 
from it, but overlap of stereotypes in itself helps to challenge them. It is also possible that 
participants may describe qualities in the opposite sex precisely because they don't often 
find them. For example, one group of women admired gentleness in men—because it was a 
rare quality. 
 
 
Icebreaker 2: Sharing our experiences of gender 
 
Purpose: 

• To explore gender relations in participants' own lives and workplaces. 
• To give them an opportunity to talk about themselves and how they feel. 

 
Task 
 
1. Ask participants to take a few minutes to write on a piece of paper: 

a. Two things they like to do that are considered typical for their gender. 
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b. Two things they hate doing that are typical for their gender. 
c. Two things they like doing that are considered non-traditional for their gender. 
d. Two things they really wish they could do that are non-traditional. 

 
2. Make up mixed pairs or groups of men and women to discuss their responses to the 

questions. Then ask people to feedback to the group some interesting parts of their 
discussion.  

 
Trainer’s Note 
When participants are sharing with the whole class highlights of the small group discussion, 
take note of the differences between male and female responses. Draw out patterns that 
show the different kinds of things men admire about women and vice versa.  
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Module 2: Understanding Sex and Gender 
 
Objective: 

• Explain the concepts of sex, 
gender and how construction of 
gender identity works  

  
Learner Objectives: 
By the end of this session students will be 
able to   

• Distinguish the concepts of sex 
and gender. 

• Understand how gender identity 
is a social construction. 

 
Time: 60 min 
 
Content  

• Gender vs. Sex 
• Social Construction of Gender 

 
Materials:  

• PowerPoint 
• Whiteboard  
• Flipchart  

   
Handouts: 
There are no handouts for this module 
 
Methods 

• Lecture     
• Group discussion  
• Group exercise  

 
 
 

 
 
 
Process: 
 

1. Conduct Exercise 2.1 “Gender/Sex Switch”. Encourage group discussion 
2. Introduce the definitions of gender. 
3. Conduct Exercise 2.2 “Is it Sex or Gender?”  
4. Assess the understanding of the module by concluding the main objectives. 

 
 
 
Exercise 2.1 Sex/Gender Switch  
   
Task 
Call out some of the following words and ask participants to say whether they associate 
them with being male or female. Write them under these headings. When finished switch 
the headings and ask the question according to the new heading, for example, “Can a 
woman be a community leader? If the answer is no, then the characteristic must relate to 
sex, not gender. 
  
Community Leader 
Sewing             
Driving Trucks 
Resolving Conflicts 
Farming 
Caring for Children 
Giving Birth 
“X” And “Y” Chromosomes 

Breastfeeding 
Strong Shoulders (On Average) 
Two “X” Chromosomes 
Wearing Skirts 
Grow A Beard 
Cooking 
Construction Work 
Shyness
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Definition of Concepts  
 
Gender 
This refers to the socially constructed roles and responsibilities assigned to men and women 
by society. These roles are learned; they vary between cultures and they change over time. 
 
Sex 
This refers to biological attributes of men and women; these attributes are universal and 
cannot be changed. 
 
Summary
 
SEX 

• Biological  
• Given by birth  
• Cannot be changed (e.g. man’s 

ability to impregnate and 
woman’s ability to give birth)  

GENDER 
• Cultural 
• Learned through socialization  
• Can be changed (e.g. women and 

men can work as engineers) 
 

 
Exercise 2.2 Is it Sex or Gender? 
 
Task 
Call out each statement below one by one and ask participants to identify if it relates to Sex 
or Gender. Ask the participants to explain their answer. 
 
  

1. Women give birth to babies, men don’t.  
2. Care of babies is the responsibility of women because they can breast-feed them. 
3. Men have moustaches.  
4. Women cannot carry heavy loads 
5. Women are scared of working outside their homes at night. 
6. Men’s voices break at puberty, women’s don’t. 
7. Women are emotional and men are rational. 
8. Most women have long hair and men have short hair. 
9. Most scientists are men. 
10. Cooking comes naturally to women   
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Module 3: Understanding Diversity and Identity 
 
Objective:  

• Communicating that everybody 
has different categories of 
identity 

  
Learner Objectives: 
By the end of this session students will be 
able to  

• Recognize the different categories 
of identity 

 
Time: 45 minutes 
 
Content  

• Diversity of identity 
 
 
 
 

Trainer’s notes: 
Trainers are allowed to vary the sample 
categories 
 
Special preparations: 
If new categories of identity groups are 
used for Exercise 3.1, new samples must 
be prepared prior to the session 
 
Materials:  
Flipchart 
   
Handouts: 
There are no handouts for this module  
   
Methodology  

• Lecture 
• Group work 
• Group discussion 

 
Process: 
 

1. Explain the concept 
2. Conduct group exercise 3.1 “The Differentiation Lab”. Engage participants in group 

discussion. 
3. Conduct exercise 3.2 “Identity Iceberg”. 
4. Asses the understanding of the module by concluding the main objectives. 

 
 
 
Exercise 3.1 The Differentiation Lab  
Exploring Our Diversity of Identity and Meaning  
 
Purpose 

• To realize the multiple aspects of our identity and recognize we give our own 
meaning to those different aspects, both for ourselves and for others. 

 
Task: 

1. Tell participants that you will name different identity groups. Then participants, 
without speaking, should go to the place you indicate in the room if they identify 
themselves with that group. 

2. First, ask everyone to come to the centre of the room. Then, begin with an easy 
category, such as, “If you are left-handed go to this side of the room. If you are right-
handed go to the other side”. 

3. To end the categorization, ask everyone who to go back to the centre of the room 
and to look at each other again.  This time ask what they feel or see.  Ask whether 
this is any different than when they first came together in the beginning of the 
exercise. 
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4. Next have people form into small groups of four or five, trying to get as diverse a mix 
as possible. Have them discuss the experience. Ask them to consider which groups 
they felt most comfortable in; which they felt least comfortable. Did they notice any 
patterns? How did they feel? 

5. After groups have had the chance to discuss, ask for highlights from the groups.  
What was most comfortable, and why?  What was least comfortable, and why?  
What else did they notice? What did they learn? 

6. To close this exercise, lead a brief reflection process back in the full circle. Ask what 
did they learn, re-learn?  How does this connect to life?  

  
Categories 
 
Religion 

• Buddist 
• Christian 
• Muslim 
• Hindu 
• Other 

 

Region/State of Origin 
• Yangon 
• Mandalay 
• Kachin 
• Mon 
• Other 

 

Gender 
• Male 
• Female 
• Other 

 

Education level 
• PhD 
• Masters 
• Bachelor 
• High School 
• Primary School 

 

Sexual preference 
• If you have a family member 

who is gay or lesbian;  
• If you have a friend;  
• If you know someone at work;  
• If you don’t know anyone; 
• If you yourself are gay or 

lesbian 
 

Race 
• Bamar 
• Mon 
• Kachin 
• Rakhine 
• Chinese 
• Kayah 
• White 
• Bi/multi-racial 

 
Urban/Rural 

• Urban 
background 

• Rural 
Background 

 

HIV/Aids 
• If you have a family member or 

friend who has HIV;  
• If you don’t know anyone; 
• If you yourself have HIV 

(whether it is visible to others 
or not). 

 

 

 
Trainer’s Notes 
Explain how we all have many identities that interact at the same time. Depending on the 
social context (who else is in the context and what our relationship is to them) our amount 
of power can be low, high or neutral.  
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Exercise 3.2 Identity Iceberg 
 
Task 
Draw an iceberg on the board/flipchart paper like the one below.  Explain how our identity is 
like an iceberg. Some aspects we can see visibly “above the waterline such as what someone 
might know from just looking at you or meeting you once or twice. While that which is 
below the waterline forms parts of our identity that other people don't see until they get to 
know us. 
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Module 4: Everyday Bias and Stereotypes
Objective:  

• Explore everyday biases and 
stereotypes   

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• Recognize and describe everyday 
bias and stereotypes 

   
Time: 60 minutes 
 
Content   

• Everyday bias 
• Gender bias  
• Concept definitions  

• Impact of stereotypes 
 
Materials:  

• PowerPoint  
• Whiteboard 

  
Handouts: 
Handout 5.1 Stereotypes  
   
Methods 

• Peer work 
• Case study 
• Lecture 
• Group discussion 

 
 
Process:  
 
1. Conduct Exercise 4.1 “Story about a son and a father”. 
2. Introduce the concept of everyday bias. Conduct Exercise 4.2 “We all have bias”. 
3. Conduct exercise 4.3 “Gender stereotypes”. Introduce the definition of stereotypes and 

give examples. Distribute stereotypes Handout 4.1 
4. Conduct exercise 4.4 “Act like a Lady/ be like a Man”. Follow up with the discussion 

about gender stereotypes. 
5. Asses the understanding of the module by concluding the main objectives 

 
 
 
 
Exercise 4.1: Story about a son and a father 
 
Task 
Read the following story to the group and ask participants to explain the relationship of the 
surgeon to a boy.  

 
The surgeon is the boy’s mother. Use the anecdote to highlight the biases we have based on 
stereotypes in society. These stereotypes can be based on gender or other aspects of 
people’s identity such as race, religion, nationality etc. 
 

 
“A father and a son are in a horrible car crash that kills the dad. The son is rushed to the 
hospital. As he’s about to be operated on, the surgeon says, “I can’t operate, that boy is 
my son!” 
 
How is this possible? Who is the surgeon? 
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Everyday bias 
Often we make automatic assumptions based on what we think is true, eg, that doctors are 
usually men. It’s an error in our decision making that informs a lot of what we believe to be 
fact. These were developed in our unconscious mind through an evolutionary process, as 
short cuts to identify threats and dangers in a fast and efficient way. However as a society, 
we have now developed biases based on collective attitudes towards certain behaviours or 
attitudes. These are not intentional nor are they always harmful, in fact we all have positive 
and negative biases. However, when our biases make judgements about whole groups of 
people, they are often wrong and can lead to discrimination. 
 
 
Exercise 4:2: “We all have bias”   
Task 
Facilitator gives two examples of everyday bias, one positive and one negative. Then in pairs 
participants should share what they identify as their biases. After discussion in pairs ask 
participants to share with the group examples of their own bias. 
 
Make a note of their examples on a flipchart. Highlight the examples that relate to 
categories of identity explored in Module 3. Explain to the group that biases can be formed 
based on our personal experiences, but more commonly based on what we are taught 
through our environment– our parents and family members, our teachers, the media etc. 
 
Example of positive bias 

• In supermarkets people buy more French wine when French music is playing and 
more German wine when German music is playing. 
 

Example of negative bias 
• In the USA professional basketball league, white referees call fouls on more black 

players and black referees call fouls on more white players 
• Doctors treat patients differently when patients are overweight  

 
Source: Everyday Bias, Howard J. Ross 
 
Exercise 4.3: Gender Stereotypes 
 
Task 
Read the following story to the group and ask the participants to identify which one of the 
two frogs is male and which one is female. Ask them to explain their choices .
 

 

“Story of two frogs” 
Two frogs were sleeping on the bed.  Suddenly a loud noise from nearby woke them up.  
One of the frogs hid under the bed, while the other one picked up a stick and ran 
towards the door. 
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Explain that we do not know which frog is female and which frog is male because they both 
look the same. But we have expectations of male and female behavioural characteristics 
that we believe as true for all men and women. These beliefs are known as stereotypes. 
When we use stereotypes to influence our thinking and decision making this often leads to 
bias. 
 
Definition of Stereotype  
A term used to define all people of a certain group as to having a certain usually negative 
behaviour or characteristic. This category normally only reflects a selected few of the group, 
but some people believe it to be true of the whole group. All people of all identity categories 
have been victims of negative stereotyping. 
 
Some examples of stereotypes common in Myanmar: 

• All women like to gossip. 
• All men know how to make the right decision. 
• All Chinese people like to make money. 
• All Indian people are good at saving money.  
• All Burmese people eat oily curry. 
• All Shan people only eat soy bean.  

 
 
Case Study: Gender bias in the orchestra 
 
Task 
Present this case study to the group and follow up with the discussion questions. 
 

 
Discussion questions: 

1. What were the stereotypes that influenced the judges’ decisions when assessing the 
male and female musicians, before they introduced blind auditioning.   

In the 70s and 80s women made up only 5% musicians in all orchestras in the 
United States. To address this low female representation, evaluators introduced a 
blind audition process, putting a screen between the judges and the musician. 
Carpet was also laid down where the musician would walk onto stage, so that their 
footsteps could not be heard. The musicians were asked not to speak, only play.  
This initiative increased the pass rate of women by 50%. In 2014 women made up 
25% of orchestra musicians in the country. 
 
Source: Everyday Bias, Howard J. Ross 
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2. Explain what happened to the judges thinking about the musicians’ performance 
when the screen was raised? 

3. Why did the number of female musicians in the orchestra increase over 30 years? 
 
 
Exercise 4.4 Act like a Lady/ be like a Man  
 
Task 
Select a pair of participants, one male and one female. Ask them to role play the following 
scenarios one at a time.  
 
How would a woman/man behave: 

• On their wedding day? 
• Walking through a busy market at night time? 
• Laughing at a social gathering? 
• When he/she is angry? 
• When he/she feels physical pain? 

 
Questions: 

• Do men and women behave differently? 
• How and where are these behaviours learned? 
• At what stage in our lives do we learn these behaviours? 
• What impact do these norms have on us?
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Module 5: Power Structures and Impact of Stereotypes   
 
Objective:  

• Explore and discuss the concepts 
of power and privilege 

• Analyze direct connection of 
social hierarchy and 
discrimination 

• Demonstrate impact of 
stereotypes  

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• understand concepts of power 
and privilege 

• identify the connection between 
social hierarchy and 
discrimination  

• identify the impact of stereotypes 
 
Time: 75 minutes 
 

Content  
• Definition of concepts 
• Impact of stereotypes  
• Hidden aspects of identity 

   
Materials:  

• PowerPoint  
• Whiteboard 
• Hat/bowl 
• Cards with characters  
• Video  

   
Handouts: 
There are no handouts for this module  
   
Methods 

• Lecture 
• Group discussion 
• Group work 
• Case study 

 
 
Process: 
 

1. Introduce the concepts and definitions. 
2. Conduct the exercise 5.1 “Baby is born”. Engage participants in discussion of the 

topic. 
3. Review exercise “Iceberg” and analyze it through the prism of power and privilege. 
4. Conduct the exercise 5.2 “Power walk”. Engage the participants in a group 

discussion. 
5. Assess the understanding of the module by concluding the main objectives. 
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Definition of Concepts   
 
Power 
The degree of influence that an individual or a group has among their peers and within their 
society as a whole. The social power of a person often results in it being copied by others, 
and such power can typically be credited to the level of the skill, knowledge, information or 
social level, gender, race and etc. 
 
Privilege  
 The term is commonly used in the context of social inequality, particularly in regard to age, 
disability, ethnic or racial category, gender, gender identity, sexual orientation, religion 
and/or social class  
 
Discrimination  
An action or practice that excludes, disadvantages, or merely differentiates between 
individuals or groups of individuals on the basis of some ascribed or perceived trait, although 
the definition itself is subject to substantial debate. 
 
 
 
Exercise 5.1  “A Baby is Born”  
 
 Task 
Draw a table on the board /flipchart paper, one column for More Successful and another for 
Less Successful. 
Participants pull one of the identities out of a hat (lucky draw). Call up the person who has 
“boy” and “girl”. Ask them to choose which is associated with being More Successful and 
which is Less Successful in Myanmar society, in terms of their health, education, career 
opportunities, economic situation social power and influence. 

 
• Boy / Girl 
• Rich / Poor 
• Christian / Buddhist 
• Burmese / Rohingya 
• Child of a single mother / Child with a mother and father 
• Child with a disability / Child without a disability 
• Child from a village / Child from the city 

 
 

 
Exercise 5.2    “Power Walk “  
Task 
Distribute characters to participants and ask them to make a step forward if they agree with 
the announced statements. 
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Characters 
! Country Representative of NGO, Buddhist female, 42, living in Yangon, university-

educated 
!  Business CEO, Buddhist male, living in Yangon, aged 38 
!  Army General, Buddhist male, aged 52 
!  MP, male aged 40, from Mon State, did not complete secondary school 
!  District Health/Medical Officer, male, aged 45 
!  Child soldier, boy, aged 12, kidnapped by rebel group  
!  Internally displaced orphan girl, aged 12, living in IDP (Internally Displaced Person) camp 

in Thailand 
!  Poor HIV positive Kachin woman 
!  Rohingya woman, aged 34, married, has several children, husband has several wives, 

experiencing food insecurity and conflict 
!  Rohingya male, aged 40, lost a leg in an ambush, 3 wives, 10 children, no income 
!  Young Christian woman, aged 22, living in refugee camp in Shan-China border 
!  Poor male subsistence farmer, aged 34, with disability 
!  Village Leader, male aged 39, no secondary education 
!  Young unmarried mother of 2, aged 19, living in Yangon 
!  Unemployed youth, aged 20, living in a rural Shan State 
!  Soldier in army, aged 29, 10-year veteran 
! Visually impaired young man living in a rural Kayah 
! Female sex worker aged 19, living in Mandalay, no secondary education 
! Grandmother taking care of 4 orphans in Chin, no income, no assets  

 
Statements 

• I can influence decisions made by District Council or Government 
• I have access to micro-credit or a bank loan 
• I can buy and negotiate a condom with my partner 
• I have access to health services when I need it 
• I eat two full meals a day 
• I am not in major danger of being sexually abused 
• I am a member of a number of groups and associations 

 
 
Task 
Engage participants in a group discussion 
 
Questions for group discussion 
 

• What do the people at the front of the walk have in common? 
• How did it feel being at the front? What emotions did you feel? What were you 

thinking each time you stepped forward? 
• Do you think they are aware of the power they have? 
• Are they responsible for the power they have? Did they earn it? 
• What do the people at the back of the walk have in common? 
• How did it feel staying at the back? What emotions did you feel? What were you 

thinking each time the others stepped forward? 
• Are they are aware of their lack of power? 
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• Is it their fault that they have less power? 
 
 
Explain  
How people with power and privilege usually feel happy and relaxed and don’t realize that 
they are better off than some other people. Sometimes they are discriminatory without 
realizing it, so it’s important not to attack people for discrimination. It is better to inform, 
educate and help them see the situation from multiple perspectives. 
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Module 6: Gender Representation in the Media  
 
Objective:  

• Demonstrate examples of gender 
bias in Myanmar media 

• Examine the implications of 
stereotypes in meaner print news 

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• recognize gender bias examples in 
Myanmar media  

• monitor  stereotypes in Myanmar  
printed news 

 
Time: 60 minutes  
 
Content  

• Definition of concepts  
• Gender representation in media 

• Myanmar media  
• Media monitoring  

   
Materials:  

• PowerPoint  
• Whiteboard/Flipcart  
• Newspapers  

  
   
Handouts: 

• Handout 7.1 Monitoring Media 
• Newspapers 
• Flipchart 

 
Methodology   

• Lecture   
• Group discussion  
• Brainstorming   

 
 
  Process:  
  
1. Show examples of Myanmar media: gender-blind and gender-aware 
2. Introduce definition of concepts. 
3. Conduct exercise 7.1 and make a list of Myanmar stereotypes based on different 

categories. 
4. Conduct exercise 7.2 and monitor Myanmar print news. Distribute monitoring 

handouts. 
5. Present results of Global Media Monitoring. Discuss similarities with what participants 

found in their monitoring exercise. 
6. Assess the understanding of the module by concluding the main objectives. 
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Definition of Concepts and Examples  
 
Gender representation in media 
Media and gender refers to the relationship between media and gender and how 
representations of the different genders created for and by mass media. Advertisements 
and pictures in magazines carry significant messages about cultural norms and values, but 
also norms of gendered relations for both men and women. 
 
Gender Lens  
Think of a gender lens as putting on spectacles. Out of one lens of the spectacles, you see 
the participation, needs and realities of women. Out of the other lens, you see the 
participation, needs and realities of men. Your sight or vision is the combination of what 
each eye sees. When we use our gender lens we become gender-aware, but without it we 
become gender-blind and risk reinforcing gender based stereotypes and inequalities. 
 
Gender-blind journalism 
 

• One sex dominates the coverage/news piece 
• Topical gender division (women about the families, health, care etc.) 
• Illustrations/images not relevant to subject 
• Stereotypes view angle and expression (women smile) 
• Gender aspects of news not identified 

 
Gender-aware journalism 
 

• Both sexes are represented 
• Strive to change stereotypes (men about how they can combine family and career) 
• Illustration/images relevant and not reinforced stereotypes 
• Neutral view, angles and expressions (women serious, men smile) 
• Gender aspects of news identified and elaborated on 

 
 
Exercise 7.1 
 
Make a list of Myanmar stereotypes based on different categories of identity (gender, race, 
religion, social class, geography, age etc.) 
 
 
Exercise 7.2 
   
Group A. Monitoring images (Handout 7.1) 
Group B. Monitoring text (Handout 7.1) 
Present your findings 
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Global Media Monitoring 
 
! Largest and longest study on gender in the world’s 

media 
! Conducted every 5years since 1995 
! Started with 71 countries in 1995, 114 countries in 

2015 
! Representation of women in the global media, as 

sources and subjects, has only increased by 7% over 
20 years 

 
 
 
 
Handout 7.1 and Handout 7.2 

NAME: 
DATE: 
    
Monitoring for Gender 
Look at the general news section and answer the questions in Part 1 and Part 2.  
 

Part 1: IMAGES 
1. How many images do you see in this section?  
 
2. How many women are in these images?  
 
3. How many men are in these images?  
 
4. How many of the women are named?  
 
5. How many of the men are named?  
 
6. How many of the women are anonymous?  
 
7. How many of the men are anonymous?  
 
8. How many of these images show the woman as passive? 
 
9. How many of these images show the man as passive? 
 
10. How many of these images show the woman as active? 
 
11. How many of these images show the man as active? 

 
12. How many of these images give the impression that the woman is a victim of some 
sort? 
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12. How many of these images give the impression that the woman is a victim of some 
sort? 
13. How many of these images give the impression that the man is a victim of some sort?  
 
14. How many of these images reproduce gender stereotypes?  
 
15. How many of these images challenge gender stereotypes? 
 

Part 2: TEXT 
 
The voices in the news are made up of news subjects and sources. A subject is the person 
who the story is about, the “main character”, even if they are not interviewed or quoted. 
Sources are people interviewed by journalists, they may be quoted directly or they may be 
paraphrased (quoted indirectly). 
 
Take a pen and underline all the subjects and sources in each article of the section/page.  
1. How many different articles are there?  
2. How many of these articles have only male subjects/sources?  
3. How many of these articles have only female subjects/sources?  
4. How many of these articles have both male and female subjects/sources?  
5. How many subjects/sources are there in total?  
6. How many of these subjects/sources are male?  
7. How many of these subjects/sources are female?  
8. How many of the male subjects/sources are quoted? 
9. How many of the female subjects/sources are quoted?  
10. If you look at the male subjects/sources. How many are mentioned with ...  

a. age?___________________________________  
b. civil/relationship status? __________________ 
c. occupation? ____________________________ 

 
11. If you look at the female subjects/sources. How many are mentioned with ...  

a. age? __________________________________ 
b. civil/relationship status? __________________ 
c. occupation? ____________________________ 

 
12. How many of the male subjects/sources are in the role of an expert?  
13. How many of the female subjects/sources are in the role of an expert?  
14. How many of the male subjects/sources are described as victims?  
15. How many of the female subjects/sources are described as victims?  
16. How many of the articles reproduce gender stereotypes?  
17. How many of the articles challenge gender stereotypes? 
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Module 7: Inclusive News as News Value 
 
Objective:  

• Present about the democracy and 
journalism ethic  

• Explain Democratic, Editorial and 
Commercial values 

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• Recognize inclusive reporting as 
news value 

• Recognize inclusive reporting 
through visual communication 

 
Time: 60 minutes  
 
Content  

• Journalism and democracy 
• Definition of concepts  
• Inclusive reporting  

   
Materials:  

• PowerPoint  
• Flipchart 

   
Handouts:  
  
 
Methodology   

• Presentation 
• Discussion 
• Group work 
• Brainstorm 

 
 
 
 
 
Process: 
 

1. Demonstrate presentation about democracy and journalism. 
2. Explain democratic, editorial and commercial values of inclusive news. 
3. Handout case studies. 
4. Assess the understanding of the module by concluding the main objectives. 
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Journalism and democracy 
 
Gender-conscious, ethical journalism is in line with the news media’s traditional, key role in 
democratic societies: creating what is known as the “public sphere,” where information 
essential to citizen participation in national and community life is presented and where 
issues of importance to the public are discussed and debated. Democracy critically depends 
upon an informed populace making political choices. For this to happen, it is clearly 
important that a wide range of experiences and viewpoints, and the interests and concerns 
of all sections of society – including the least powerful – be represented in the media. 
   
Journalism sets the context for national debates on important current events and thereby 
affects public perception of issues across the socio-economic and political continuum – not 
just what are commonly seen as “women’s issues.” By determining who has a voice in these 
debates and who is silenced, which issues are discussed and how they are framed, the media 
have the power to maintain the status quo or challenge the dominant order. The news 
media – in their time-honored, fundamental roles as the Fourth Estate, the watchdogs of 
society, and defenders of the public interest – have a duty to try and reflect the experiences, 
concerns and opinions of diverse sections of the population, including the female half of the 
human race.  
   
 In the final analysis, unless gender is acknowledged as one of several factors that affect 
people’s experience of almost everything, and accepted as one of the angles to be explored 
while covering anything, the media will continue to tell only part of the story – whatever 
that story may be.  
 

• Democracy depends upon an informed public making political choices  
• Media as the Fourth Estate: watchdogs of society, defenders of public interest 
• Diversity in the voices media represents (women make up 50% of the population) 
• Media has a symbolic relationship with society - they influence each other 

 
 
Definition of Concepts and Examples  
 
Inclusive value  
 It is important that a wide range of experiences and viewpoints, and the interests and 
concerns of all sections of society – including the least powerful – be represented in the 
media.
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Democratic 

Editorial 

Commercial 

Representing the diversity of 
voices and perspectives in 
society contributes to 
democracy 

Considering new and original 
angles and sources makes more 
interesting stories  

Widening your audience and 
making better stories sells 
more news stories and 
increases add sales and 
revenues 
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Module 8: Gender and Diversity-Sensitive images 
 
Objective:  

• Demonstrate stereotypical images 
of gender roles in Myanmar  

   
 Learner Objectives: 
By the end of this session students will be 
able to  

• Analyse the gender stereotypes 
portrait in everyday life in 
Myanmar  

   
Time: 30 minutes  
 
Content  

• Sensitive images  
• Photography assignment 

   
Materials:  

• PowerPoint  
   
Handouts: 
There are no handouts for this module  
 
Methodology  

• Presentation 
• Discussion 
• Homework assignment 

 
 
 
 
Process: 
 

1. Introduce PowerPoint presentation and exercise 9.1 “ Myanmar boys and girls” 
2. Give details on a homework inclusive photography assignment. 
3. Assess the understanding of the module by concluding the main objectives 
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Exercise 9.1 “Myanmar Boys vs girls” 
 
What do you notice about the people in these photos in terms of? 
 

• The activities they are doing? 
• The clothes they are wearing? 
• Their average age? 
• Their facial expressions? 

 
 
 
Visual communication assignment  
 
Take a photo or find an image of a scene or situation that challenges stereotypes. 
Upload your photo to the MJI full time course Facebook page with a sentence of how you 
think the image challenges stereotype  
 
Stereotype can be based on many categories of identity – gender, age, race, religion, social 
class, geography, sexuality, nationality etc. 
 
Divide the class in equal groups of 3 or 4 for the homework assignment. 
Through argumentative debate within the group, participants pick the favourite picture 
based on the task of challenging stereotypes. 
 
Each group present the picked picture to the class. 
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Module 1 to 8 Review Quiz 
 
True or False: 
 
*When the answer is false, give extra points (chocolates) to students who can explain 
why it is false. 
 
1. Gender is just another word for women’s issues. False, gender relates to how 
society defines what it means to be a man and be a woman. 
2. Sex and gender mean the same thing. False, sex relates to the biological 
differences between men and women, gender relates to the socio-cultural differences. 
3. The cause of inequality between men and women is their biological differences. 
False, it is the social construction of gender roles and norms that lead to discrimination 
and inequality. 
4. Gender is constructed by society and learnt from a young age. True 
5. The gender definition of man and woman is same all over the world. False, 
gender is dynamic and changes between and within cultures and societies. 
6. Public life is usually the domain of women. False, it is usually the domain of 
men. 
7. Using stereotypes often leads to discrimination. True 
8. Only uneducated people have biases. False, everybody has a bias, it is part of 
our survival instinct. 
9. People with more social power and privilege usually aren’t aware they have 
more power. True 
 
Q. What proportion of women are represented in the news media globally:  
A. 24% 
 
Q. Name four categories of identity apart from gender? (1 point for each answer)  
A. age, race, ethnicity, physical ability, religion, nationality, geography, sexual 
orientation, language, occupation.  
 
Q. Name the three benefits of inclusive reporting? (1 point for each answer) 
A. Democratic value, Editorial value, Commercial value.  
 
Q. Name the three benefits of inclusive reporting? (1 point for each answer) 
A. Democratic value, Editorial value, Commercial value. 
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Module 9: Statistics of Discrimination  
 
Objective:  

1. Present data to show up-to-date 
gender inequality based on 
statistics research  

  
 Learner Objectives: 
By the end of this session students will be 
able to  

2. Distinguish difference between 
stereotypes and statistics 

 
Time: 60 minutes 
 
Content  
 

 
3. Statistics as evidence  
4. Statistics vs. stereotypes 

 
Materials:  

1. PowerPoint  
2. Spoken quiz 

   
Handouts: 
There are no handouts for this module 
  
Methodology  

2. Presentation 
3. Discussion   
4. Case study 
5. Group work   

 
 
 
Process: 
 

2. Present concept of statics as evidence of gender inequality. 
3. Explain situation in Myanmar according to relevant data tables. Refer to facilitators’ 

notes for detailed analysis. 
4. Present ”How use statistics to challenge stereotypes?” 
5. Discuss International Law and Gender Equality. 
6. Assess the understanding of the module by concluding the main objectives. 
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How to use Statistics as Evidence of Gender Inequality 
 
As journalists, it is important to report on the facts and draw on published data and statistics 
to add new dimensions to your news story.  
 
Statistics can also be used to promote gender equality: 
 
Using Statistics as Evidence of Gender Inequality 
a) To demonstrate gender-based gaps those are the result of discrimination. These can 
relate to economic, political, social or economic gaps between men and women in society: 
such as employment rates, incidence of gender-based violence, political participation and 
representation. 
 

1. Economic, career disadvantage: In 2010, 82.1% of the male population (over 
15 years) was employed while only 53.9% of the female population. Women 
face different barriers to men when it coms to employment, such as limited 
access to education and training, controls on their mobility as well as the 
workload/burden of most of the reproductive work (e.g., house work and 
child care)
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2. Gender based violence: In 2009, 265 out of 302 victims of human trafficking were 
female, which makes up 87%. Women are more vulnerable than men to trafficking 
because of the exploitation of their bodies for sex work. 

 

 
 
 

3. Domestic violence: Domestic violence affects women disproportionately as men 
often use it as a way of asserting their power and dominance in the relationship. The 
other side of domestic violence is that men are socialised to be strong and superior, 
therefore often resort to violence to resolve feelings of weakness of insecurity. 
Likewise when a man is abused he will rarely tell anyone out of fear of being 
ridiculed. 

 
A small study in Yangon in 2013, surveying 600 respondents found: 

• 1 in 5 women (19%) have experienced violence from a partner or relative. 
• 1 in 2 people (53%) know a woman who has been abused. 
• 60% of cases are not reported.  

 
4. Political participation: Myanmar has one of the lowest rates of female parliamentary 

participation among ASEAN countries. Most State and Region parliament have very 
low female representation, three have no women at all (Kayah, Chin and Rakhine). 
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b) To challenge stereotypes about men and women. Stereotypes are beliefs based on 
ideas and experiences but rarely on facts. Statistics where available can demonstrate that 
stereotypes are myths and not facts, helping people to become aware of their biases. 
Information and knowledge is the best tool for building awareness and combatting 
discrimination. 
 
 
 
Stereotypes vs. Statistics  
 
Stereotype:   

• Males are more academic than 
females. A woman’s place is in the 
home, in the kitchen, looking 
after the children.   

  
 
 
 
 
 
Stereotype: 

• Men do “real” work. Women just 
do housework. 

 
 
 
 
 
Stereotype:  

• Farmers are male. Rural women 
only work in the home doing 
reproductive work and light 
farming      

 
 
 
 
 
 
Stereotype: 

• Women and girls are safer at 
home, which is why they shouldnt 
go out at night 

 

 
 
Fact:  

• In 2012, 60% of students enrolled 
in higher education in Myanmar 
were female. 

• In 2010, an average of 52% of 
government staff were women. 

• In 2011, more than half of the 
countries judges were women.  

 
 
Fact: 

• Based on a small survey of villages 
around Inle Lake in 2009 found 
that women work 1-3 hours per 
day more than men (combining 
paid and unpaid work) and have 
1-3 hours more rest per day. 
 
 

Fact:  
• 47% of the female working 

population in Myanmar work in 
agriculture, mainly planting, 
weeding, transplanting, 
harvesting, threshing, post 
harvest operations and 
marketing.  

• 15% of rural households are 
headed by women 

 
 Fact:  

• Most victims of gender-based 
violence know the perpetrator.  
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Module 10: Understanding Stereotypes 
 
Objective:  

• Explain deeper concept of 
comprehending stereotypes 

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• Express some of their feelings 
about their own sex role 
assumptions.  

 
Time: 45 minutes 
 
Content  

• Stereotypes disclosure  
 

Materials:  
• PowerPoint  
• TedTalk video 

 
Handouts: 
There are no handouts for this module 
   
 Methodology  

• Lecture 
• Buzz groups 
• Role play  

 
 
 
Process: 
 

1. Explain concept of stereotypes disclosure. 
2. Conduct exercise 12.1 “ Self disclosure male/female roles” 
3. Discuss the outcome of ideas. 
4. Show TedTalk video and discuss it.  
5. Assess the understanding of the module by concluding the main objectives. 

 
 



 36 

Exercise 12.1 Self-disclosure male/female roles 
 
Task 
1. Explain that within any situation in life, there are advantages and disadvantages; now is 
the opportunity to express some of the feelings about being men and women and challenge 
these assumptions. 
 
2. Demonstrate question on PowerPoint presentation. 
 
3. Ask each person, individually, to complete the following sentences  
 

• “I’m glad I’m a man/woman because………….” 
• “Sometimes, I wish I were a man/woman because……….” 

 
4. Ask the participants to discuss their responses in groups of three and identify 
differences and similarities.  
 
5. Discuss the following with all participants: 
 

• Was one statement more difficult to complete? If so, which one? 
• What does it feel like to hear statements about your sex from the opposite sex? 
• Did you want to challenge any of the statements? 
• Are any of the statements completely free of stereotypes? 

 
 
 
Trainer’s note 
We may not always like our gender-ascribed roles. Yet, in our daily lives, we consciously or 
unconsciously continue to perform these roles and responsibilities. We, ourselves, reinforce 
and perpetuate these stereotypes. Many of us may have challenged and even managed to 
change some of these roles. In the context of the larger society there still exists a rigid 
division of roles and responsibilities between two sexes. A process of larger change can be 
brought about only by facilitating conscious reflection on our role assumptions and stepping 
out of stereotypes. 
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Module 11: Gender Based Violence (GBV) 
 
Objective:  

• Explain myths and norms around 
gender-based violence  

 
 Learner Objectives: 
By the end of this session students will be 
able to  

• Learn the concept of GBV 
• Use statistics to disprove common 

myths about GBV 
 
Time:  90 minutes   
 
Content  

• Concept of GBV 
• Myths and norms around GBV 

• GBV statistics in Myanmar  
   
Materials:  

• Whiteboard 
• PowerPoint 

  
   
Handouts: 
There are no handouts for this module 
   
Methodology 

• Lecture 
• Discussion 
• Brainstorming 
• Case study  

 
 
 
Process: 
  

1. Explain the concept of gender-based violence. 
2. In small groups common myths and norms around the topic. Exercise 13.1  
3. Brainstorm statements about gender based violence. 
4. Show statistics to demonstrate level of GBV in Myanmar. 
5. Assess the understanding of the module by concluding the main objectives. 
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Definition of Concept  
 
Violence against women has been defined as “any act of gender-based violence that results 
in, or is likely to result in physical, sexual or psychological harm or suffering to women, 
including threats of such acts, coercion or arbitrary deprivation of liberty, whether occurring 
in public or private life.”  
(UN Declaration on Elimination of Violence Against Women). 
 
 
Task 

1. Ask the participants to speak out on whatever comes to their minds when they think 
of violence against women and violence against men. 

2. Record their thoughts separately in two columns of a flip chart as shown below 
 
Violence against men Violence against women  

• Murder 
• Planned 
• For a reason- example over 

property, land, money, women 
• Men perpetrating violence 

against men 
• Beaten up by a brother for 

teasing his sister 
• Harassed by police 
• Politics 

• Part of a woman’s daily life 
• Dowry 
• Sexual harassment 
• Vulnerable 
• War crimes against women 
• Rape as a weapon of revenge 
• Wife-battering 
• Feticide/ Infanticide 
• Child sexual abuse 
• Must have asked for it 

 
3. After a comprehensive list is generated, discuss the following: 
• What differences do you see in violence against men and women? 
• What do you think are the causes of violence against women? 
• Is there a pattern you see in the various forms of violence against women? 
• What do you link this pattern to? 

 
 
 
Trainer’s note 
Gender-based violence is the most severe form of gender discrimination. Gender-based 
violence is directly linked to patriarchy. It is about ‘power relations’ and has deep cultural 
and historical roots. Explain to the participants how violence against women can be justified 
and sanctioned by culture and religion. The subordinate position of women becomes the 
basis of all sorts of discrimination against them. They are considered to be ‘inferior’ to men, 
who then have to ensure that women remain confined to their traditional roles and position 
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Exercise 13.1  
 
Task 
Divide participants into four groups. Give each group myths and related questions that are 
commonly held with regard to violence against women. 
 
Group 1 
Myth 1: Domestic quarrels, fights and wife beating are characteristics of the lives of 
uneducated and poor people and members of the lower social classes. 
 
Questions: 
Is this true? 
What, according to you, are the underlying causes of violence against women? 
 
Group 2 
Myth 2: Women provoke violence against themselves by behaving inappropriately, and not 
adhering to rules and norms of their cultures. 
 
Questions: 
Are only women who challenge their stereotyped roles vulnerable to violence? 
What about sexual abuse against the girl child? 
 
Group 3 
Myth 3: If women, who are victims of domestic violence, wanted to leave, they  
could leave. If they stay, they must find some masochistic pleasure in the beatings. 
 
Questions: 
Why do you think some women accept wife battering as the right of their husbands? 
Why do you think women do not leave the family that perpetrates violence against them? 
What support mechanisms do you think women have, if they take the decision to leave their 
families? 
 
Group 4 
Myth 4: Only men who suffer from some mental illness resort to violence against women. 
 
Questions: 
What do you think are the reasons men resort to violence against women? 
Are they blamed or punished for it? 
What justifications do they give for their actions? 
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Module 12: Gender and Diversity Story Development 
 
Objective:  

• Explain requirements for story 
development assignment  

  
 Learner Objectives: 
By the end of this session students will be 
able to  

• Plan story plot and angles 
• Pitch it to the editor 

 
Time:  60 minutes + 60 minutes  
 
Content  

• Exercise for a Facebook story 
• Headline development   
• Pitch to the editor 

  

Materials:  
• Whiteboard 
• Editors checklist 
• Flipchart papers 
• Pens 

  
Handouts: 
Handout 15.1 Checklist for Inclusive 
reporting  
   
Methodology 

• Lecture 
• Individual work   
• Croup work 
• Presentation 

 
 
 

Process: 
 
1. Introduce the exercise. Provide Handout 15.1 Journalist’s Checklist for Inclusive 

Reporting as a reference to participants. 
2. Explain how to pitch the editor. 
3. Trainers give gender, editorial and technical feedback. 
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Story Development 
 
Task 
Drawing on inspiration from the learning of the class, the homework exercise or the media 
monitoring exercise, participants should form groups of 2-3 and come up with an original 
story idea that takes a gender or diversity perspective.   
 
Students should spend 45 minutes discussing their story focusing on the following elements: 
 
1. What will the original angle be? 
2. What information will you try and gather? 
3. Who will you interview? 
4. What will the headline be? 
5. What kind of visual elements will you try and include?  
 
Once story development exercise is complete, groups have five minutes to pitch their story 
to the class and the ”editor” (i.e. the facilitator/s) to convince them to commission the story. 
 
 
 
Pitch to the Editor 
 
Task 
Other participants and the editor can ask questions about the pitch before the editor 
provides their feedback. 
 
As the ”editor”, the facilitator should focus on the following aspects of the proposal: 
 
- Is the angle clear, defined and newsworthy? 
- Does the story angle challenge cultural stereotypes (about gender/race/religion 
etc)? 
- Do they aim to get all sides of the story by using a balance of sources across 
gender and any other relevant groups (eg if its about a religious issue do they present the 
views of representatives of at least two different religious groups?) 
- Does it highlight and aim to inform/educate about a particular gender-based issue 
or problem of social discrimination? 
- Is the story new and original, taking a fresh perspective on the issue? 
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Module 13: Conclusion 

 
 
 
 
 
Process 
 

1. Hand out the envelopes with participants answers from the first session. 
2. Ask participants to read the questions and answers. What is different now? Ask 

them to discuss in small groups if they have noticed a change from the beginning of 
the course. Share with the class and provide feedback.  

3. Provide the list of resources for further reading. 
4. Hand out the end of course evaluation forms. 
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Annex 1: Methods of Training  
This component looks at the various methodologies recommended in the delivery of a 
training programme. The layout of this section looks at a definition of the method, steps in 
using the method, advantages of the method and disadvantages of the method. It is 
recommended that facilitators run through these before delivering a gender- training 
workshop.  
 
1. Debate  
Definition: A systematic oral discussion of a given issue by two or more groups or persons. 
Steps Advantages Disadvantages 

• Decide on a clear 
motion  

• Determine groups 
and their standpoint  

• Outline ground rules 
and method  

• Allocate time slots  
• Appoint moderator  
• Debate  
• Summary: tie loose 

ends together  
• Vote  

 

• Fun 
•  Spontaneous 

discussion activated  
• Broad issues 

explored Challenges 
ideas 

• Oral and appropriate 
for all categories of 
participants  

• Learning from 
others made 
possible 
Controversial issues 
explored 

• Can get personal  
• Groups restricted to 

expressing one point 
of view 

• Time consuming 
• Can digress from 

original topic  
• Success dependent 

on issue and 
participants 

• Can be superficial  
 

 
2. Lecture  
Definition: Subject expert delivers information to an audience  
Steps Advantages Disadvantages 

• Research  
• Preparation of 

content and visual 
aids 

• Delivery  
• Participant 

observations 
Facilitator response 

•  Conclusion  
 

• benefit many people 
New ideas 
communicated 

• Useful for a big 
group Good for an 
academic subject  

• Good for introducing 
new subjects  

• Good if time 
constraints exist  

• Can be dull  
• Not participatory 
• Facilitator centred  
• Suffers from 

personal weaknesses 
of the lecturer  

 

3. Group Work  
Definition: Participants are divided into smaller groups where they share ideas and discuss a 
given topic freely under the facilitators guidance.  
Steps Advantages Disadvantages 

• Brief on topic  
• Set time limit  
• Form groups  

• Small units (max.8) 
increase 
concentration  

• Needs controlled 
time  

• Can lead to 
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• Choose leader and 
spokesperson within 
group  

• Facilitator monitors 
progress  

• Return to plenary 
• Presentation of 

report to plenary  
• Discussion  

 

• Enables the less 
vocal to air their 
views  

• Interactive  
• Enables exchange of 

experience and 
information 

• Time saving  
• Relaxed  
• Breaks monotony 

Contributes to team 
building  

• Enables in-depth 
exploration of topic 

• Allows expression 
and creativity  

 

digression from 
issue  

• Time consuming  
• Not foolproof 

against domination 
• Blurs individual 

creativity  
• Can lead to 

exploitation of 
enthusiastic 
members by lazy 
ones  

 

 
4. Case Study  
Definition: An actual or fictional account, which presents a reality out of which relevant 
lessons can be drawn. The information can be presented verbally, in writing, pictorially, 
cinematically or in whichever form is possible.  
Steps Advantages Disadvantages 

• Facilitator to review 
and thoroughly 
understand material 

• Design study tasks 
• Present task to 

group  
• Give clear 

instructions Allow 
time for study  

• Monitor progress  
 

• Feedback session  
• Discussion  
• One can create own 

materials  
• Provides examples 

hence vivid 
• Realistic hence 

lesson-laden  
• Good for testing 

participants 
comprehension of 
subject  

• Acts as a guide to 
deeper 
understanding 

• It is difficult to 
identify or compile 
good case-studies  

• Risk of information 
over/ under-load  

• Time consuming  
• Risk of hostility if 

participants 
adversely identify 
with case  

 

5. Audio-Visual Video  
Definition: Taped motion pictures, descriptions or analysis usually for re-emphasizing what 
has been taught in session. 
Steps Advantages Disadvantages 

• Choose video 
corresponding to 
session  

• Preview and 
thoroughly 
understand video  

• Design study tasks 
• Ensure video is of 

• Illustrative of reality  
• Useful for 

reinforcing session 
Breaks monotony 

•  Enjoyable  
• Memorable  
• Appeals to both 

reason and emotion  

• Expensive to 
produce  

• Can be seen as mere 
entertainment  

• Can be controversial  
• May present out-

dated information  
 



 45 

good quality Set up 
equipment and pre-
test Introduce video 
and explain 
relevance to topic  

 

 

 
6. Role-plays 
 Definition: Participants assume real life situations and act them out in relation to training.  
Steps Advantages Disadvantages 

• Facilitator introduces 
role-play and issues 
instructions  

• Set time limits 
• Ensure for a well 

developed story line  
• Participants discuss 

concepts to role-play  
• Participants 

compose scripts  
• Participants assign 

and divide roles  
• Rehearsal 

Dramatization in 
plenary  

• Discussion  
 
 

• Informative  
• Entertaining  
• Participatory  
• Exploration of subtle 

and complicated 
issues Memorable  

 
 

• Time consuming  
• Tend to deviate from 

original issues 
Stigmatization of 
those who play 
outstanding roles 
possible  

• May be seen as fun 
not learning  
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Annex 2: Resources  
 

• Check your bias – Implicit Association Test https://implicit.harvard.edu 
- Disability, Age, Gender, Weight, Skin Colour, Race, Religion, Sexuality etc 

• Bechdel Test – Identifying movies that reinforce gender stereotypes (1,2,3) 
http://www.passthebechdeltest.com/  

1. It includes at least two women 
2. who have at least one conversation 
3. about something other than a man or men. 
• Finkbeiner Test – Seven Rules to Avoid Gender Stereotypes of Female Scientists in 

Journalism  
1. That she is a woman 
2. Her husband's job 
3. Her child care arrangements 
4. How she nurtures her underlings 
5. How she was taken aback by the competitiveness in her field 
6. How she's such a role model for other women 
7. How she's the "first woman to...” 

 
Myanmar 

• GEN, Raise the Curtain: Cultural Norms, Social Practices and Gender Equality in 
Myanmar 

• ADB, UNDP, UNFPA, Gender Equality and Women’s Rights in Myanmar: Situation 
Analysis. 2016  

• Fojo Media Institute, Gender in the Myanmar Media Landscape 
• Article 19, Censored Gender 
• National Strategic Plan for the Advancement of Women 2013-2022 

 
International 

• WACC & IFJ, Gender Ethical Journalism Learning Resource Kit 
• WACC, Who makes the news? Global Media Monitoring Project 2015 
• Kvinna till Kvinna, Gender and Conflict Sensitive Journalism 
• UNESCO, Gender Sensitive Indicators for Media 

 
 


